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Abstract 
As internationalization and globalization in higher education intensifies, there are ever increasing numbers of students who travel 
beyond their own country’s borders to study. The purpose of this article is to survey and compare the difficulties, particularly the 
language one, which the Czech ERASMUS students have while studying abroad. This is done with the help of online 
questionnaires and focus interviews. In conclusion, the author suggests strategies which can help remove these difficulties. 
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1. Introduction 
In this article the author wants to check and verify the findings and results which she discovered with the help of 
an online questionnaires survey in January of 2013 among the students of the Faculty of Informatics and 
Management of the University of Hradec Kralove, Czech Republic, who participated in the ERASMUS (EuRopean 
Community Action Scheme for the Mobility of University Students) project in 2011 and 2012 (cf. Frydrychova 
Klimova, 2014). This time, however, she conducted focus interviews in order to get more specific responses and 
more reliable results. 
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2. Findings and results of the focus interviews survey 
Altogether 18 students who studied within the ERASMUS project in the academic year of 2012-13 attended the 
interview so that the author could discover their language (i.e. English) difficulties and needs in a foreign study 
environment and on its basis draw appropriate conclusions. Students usually spent in a foreign country between 3-5 
months. The countries they studied in were as follows: Finland, France, Germany, Great Britain, Greece, the 
Netherlands, Latvia, Portugal, Slovenia and Spain. 15 students (83%) were females and three (17%) were males. 
Their age range was between 21-25. However, 50% of them were 21 years old. Their fields of study included: 
Applied Informatics (one student/ 5,5%), Financial Management (three students/ 17%), Information Management 
(one student/ 5,5%) and Management of Tourism (13 students / 72%). 
The key questions students were asked were as follows: 
1. What language difficulties did you have during your study stay abroad and which do you consider important to 
master or increase 
a) in the area of listening (e.g. listening to a lecture, news, announcements …..)? 
b) in the area of reading comprehension (e.g. the reading of professional literature, instructions necessary for the 
completion of a seminar paper/essay, news …..)? 
c) in the area of spoken communication (e.g. communication with teachers, everyday communication …..)? 
d) in the area of written communication (e.g. the writing of seminar papers/essays, formal letters/reports, informal 
e-mails …..)? 
2. Did you have any difficulties communicating in a foreign language due to cultural differences (e.g. when citing 
sources, how and when to ask questions …..). If yes, please explain. 
3. What was your main problem while using a foreign language abroad? 
4. What are your learning preferences while learning a foreign language? Please tick one option only. 
• visual (seeing);  
• auditory (hearing);  
• kinaesthetic (moving); and 
• tactile (touching). 
Overall, students admitted not having many language difficulties while studying abroad. 
Ad 1a) As for listening, eight students (44%) stated problems with listening comprehension, particularly due to a 
lack of professional terminology during listening to a lecture; noisy environment or difficulties in the understanding 
of foreign language accents.  
Ad 1b) Six students (33%) were facing difficulties while they were reading professional texts since they lacked 
the desired level of professional vocabulary.  
Ad 1c) In the oral speech six students (33%) confessed to having difficulties due to a little speaking practice in 
the foreign language and insufficient quickness to express their ideas in the foreign language. 
Ad 1d) Writing seems to be the least used skill during their stay abroad. Therefore, only three students (17%) said 
that they had had problems with it. The main difficulties were again a lack of vocabulary and writing references. 
Ad 2. As far as the intercultural differences are concerned, 14 students (78%) reported no difficulties while 
communication in L2. Just two students (11%) mentioned problems with understanding the native students and other 
people outside the academic environment whose first language was not English, such was the case of Spain where 
the level of people’s English was relatively low. Two students (11%) also complained about having difficulties due 
to the different people’s character from the target culture, such was the case of Turkey.  
Ad 3. There was a mixture of responses and different reasons based on student’s personal experience and 
experiences. Four students (22%) had greatest difficulties due to a lack of professional vocabulary; three students 
(17%) with oral communication; two students (11%) due to a lack of general vocabulary; one student (6%) had a 
lack of confidence to speak English in public and one student (6%) faced problems while communicating in English 
outside the academic environment in the country whose first language was not English, such was the case of Spain 
where the level of people’s English was relatively low.  
Ad 4. As far as the learning preferences are concerned, in most cases students preferred the kinaesthetic learning 
style (eight students/ 44%), six students (33%) favoured the tactile learning style, one student (6 %) the visual 
learning style and two students (11%) the auditory learning style.  
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3. Comparison of the findings and results of the two surveys and their discussion 
As it has been mentioned at the beginning, the author of this article performed the online questionnaires survey in 
January of 2013 which showed that the Czech ERASMUS students had had the greatest difficulties with the 
development of formal writing skills (83%); which was then followed by reading difficulties due to a lack of 
knowledge of professional terminology. See Fig. 1 and 2 for more detailed information. 
 
 
 
Fig. 1. The online questionnaires survey (January 2013) – difficulties in individual language skills. 
 
 
 
Fig. 2. The focus interviews survey (December 2013) - difficulties in individual language skills. 
 
As Fig. 1 and 2 show, there are quite striking differences. While in Fig. 2 the language skills except writing are 
comparatively balanced, in Fig. 1, writing is undoubtedly the most difficult skill. The reason is that the students 
participating in the ERASMUS project in 2012-2013 did not have to submit any written assignments and they were 
not asked to do any essay writing. However, if they once studied for a longer period or if they studied in Anglo-
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Saxon world, they would have to do most of the evaluated work in writing. Then they would undoubtedly need 
perfect knowledge of formal writing. Therefore the teachers should also focus on the development of this skill. 
In addition, findings of both surveys indicate that students lack the knowledge of relevant vocabulary, be it 
professional or general.  
As far as the intercultural differences are concerned, students just mentioned difficulties in the understanding of 
non-native speakers of English and unwillingness to communicate with a foreigner due to different cultural values.   
However, they were not that serious to hinder students’ communication in the foreign language. Nevertheless, 
students must be aware of the culture of the country where they intend to study to avoid possible intercultural 
misunderstandings (cf. Byram, 1997 or Gillet, 2011). 
Most students prefer the kinaesthetic learning style, which means that students best learn when they are involved 
in an activity. They use movement, writing and drawing as memory aids and learn well in hands-on activities, such 
as projects and demonstrations. Therefore, learning approaches, such as task-based language learning and 
cooperative and collaborative learning should suit these students and thus motivate them in their studies. See Fig. 3 
and 4 below for a comparison of both surveys in the area of students’ preferences. 
 
 
Fig. 3. Students’ preferences in the online questionnaires survey. 
 
 
Fig. 4. Students’ preferences in the focus interviews survey. 
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4. Conclusion 
The findings of both surveys show that students during their ERASMUS study stay abroad faced certain 
difficulties, such as the insufficient knowledge of professional terminology; listening in a noisy environment; small 
quickness to react in everyday conversation and also a lack of formal writing skills. Therefore, the teacher preparing 
non-native students participating in the ERASMUS project should pay attention to the following issues: 
• developing and increasing both professional terminology and general vocabulary; 
• listening comprehension, particularly in a noisy environment; and 
• practicing oral communication in order to overcome a fear to speak the foreign language; and 
• development of formal writing skills. 
In order to develop these skills, teachers might employ the following approaches which are commonly used in the 
teaching of English for Academic Purposes (cf. Hyland, 2006 or Frydrychova Klimova, 2013a): 
• employing team teaching when the language teacher cooperates with the subject specialist in developing 
the materials used for expanding students’ professional terminology; 
• using multimédia, such as videos, podcasts or youtube for the development of listening speaking skills (cf. 
Frydrychova Klimova, 2013b) 
• exploiting corpus linguistics in order to reveal characteristic language features of different genres;  
• using blended learning so that students can have further materials for their self-study, assignments and also 
more prompt feedback, for example, on their written performance. 
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